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Neither the introductory survey -of research course
nor ‘the -audit course adequately prepares the organizational .
communication spécialist for a career in a nénacademic organ1zat1on.
Therefore it is 1mportant for the organizational commun1cat1on N
graduate student to receive some exber1ent1al or quasiexperiential
learning along with his or her tra1n1ng in auditing techn1ques.,¢ se
analysis study can provideé this exper1ence based learning. There re,.
however, some instructional design problems that must be overcome
before case analysis study can be implemented. Organ1zat1onal ,
commun1cat1qn must first develop its own collection of, case studies
emphasxz1ng communigation oriented issues..Even after th1s‘éollect1on

is developed, e questfon remains as to how much pract1cal benefit
the st {mh%he—use_oi_these;stndlese_Actna1

pract1c .with a. client in the capac1ty of ."a profess1onal in

training" might provide a s%udent near' the.end of a ‘graduate program

with the skills needed to be a genuine profess1ona1 Organizations

- would probably be receptive to the idea:of. receiving communication
consultants without charge in exchange for their providing the sites

/- for training. (JL)
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A Dlaleéue on Case Analysis in

Organizational Communication Instruction

When congidering the use of case analysis es‘an instructional tool for
4

ar

organlzatlonel communication students, issues may be raised from both
* teaching and learning perspectives.
I"

organlzatlonal settings. .
A.

N N N
The graduate student's perspective includes potential employment in
What is the relationship between

">

J

"conventional"

curricula and
career applications foi the organ&zatlonal comnunication
-graduate9 ﬂ

N
. .
s {1.

Organkzatlonal commqnicatlon reséarch prlmarlly 1nc1udes

“
L]

k]
-
e

3
~

‘,lab studles, surveys, and descrlptlve fleld stud1e§&

2.. Questlons ex1st about the degree of. appllc&tlon of such
i .studles to real llfe

organrzatlons. N .

Courses snrveylng reaearch place ‘the organlzatlonal communl-

.

catlon spe01allst in the‘role of observer,.documentor,,who

H
. Wishes not ‘to intervene for change. '
c.

.\‘
. - - .
- Tralnlng in audlt admlnlstratron prov1des a useful tpcl bute  ~ * - ; .
) 7 cffers practice 1n oni; one aepect of potent1a1 organlzatlonal - 2
LT ; communication application. " ;5 . I ]
C 1. Commnnlcatlon auditing is a necessary skill. - - T .
’ 2. 'Communicatlonfauditing may become the individual s.only . ! ..
! \ .recourse because of limited experience with other p0381b1e S
- organlzatlonai communlcatlon strategles. . o
;, II.° Experlentlal leannlng could expand the potential repet01re of the
T ‘ qrganlzatlonal communlcatlon speclallst. . . - . L o
o .t Learning thrdugh experlence can expand the abilities of: ' ) :
A ) 1ndiv1duals to deal wlth the amblguous, the unexpected, the ‘
. B unpredlctable. )

B.

Actually placlng 1nd1v1duals in operat;ng Organlzatlons is
1mgfact1cal in many cases.
. t.

2.

[
.
-

It would be costly for the organization.

Student 1ntervention would, of nece331ty, be on a schoql

-

wcalendar ‘eycle,” qnd/problems in the organization do not
. conveniently fit that cycle. -

~
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c.

. . ) T2
a

Quasi-experiential learding can be offetred to students through
Pl - &

Case Analysis as practiced in business education by some

v e
schools. : . .

’

1.’ Case Analys1s offers a form of experiential learnlng since

students work on unique problems grounded in real ’

organizational situations. : ’

~ .

" 2. Case Analysis has been used in human relatidns tralnlngu’

/;3. Case Analysis offers the - opportunlty to integrate alr prior

-,

D

related learnlng and to seek new 1nformat10n_%s well '

Placed after survey and agd;t courses but before’actual 1nterr\=,

PR

vention as in consultlng courses or‘on-the -job 1nternsh1ps, "

Casf Ana1y31s could be a usefh; preparatlon for careers in

organlzatlonal communlcatlou practice. . St

There are,someaconcerns from an “instructional des1gn persPectrve

about ihe 1ntegrat1dn of such "a courses ' °

A.

Bo‘

. Some research suggests that students th gulded well leave such

a course poorly prepared.
¢

The business discipline has &

library"- of Cases which have

been prepared over time. Orgapizational communication needs to
. ‘' -

'

.devise its'ows collection with special emphasis on communica-

‘tion concerns. ‘e, ' Soe ‘

'

: I . | '
€. Would such a course really makesa difference in employabilitye#

. . . : . ]
for organizational communication graduates?

) - <

D. How much mdre realiétic is a "case” than an. extended example

used to 111ustrate some pdint? " What pr1n01p1es do students . >

” AN .

take away with them9 . o

+'B. The 'final analysis--is it worth it? =~/ .
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. 1earn1ng act1v1t1es whlch‘lead to skilled professlonal practice.

' Iaboratory or field Tesearch as a ground-work for building an individual - ..

actual situations.-

. ) . a .
CASE ANALYSIS IN‘QBQ&NIZATIONAL‘CQMMUNICATION T e —

The authors haveuengaged in a dialogue on the suhject of casg _

b

analysls as an 1nstructlona1 tool dn organizational conmunication for .

almost a year now. We thought the dlaiogue a useful medium fors

. “ M
111ustratlng gome of the many teaching and learning concarns from the .

perspectives of both the professor and the student. * The dialogue

parallels a wider professiopal. dialogue taking place regarding . .

instruction-.in organlzatlonal communication. . - . -

‘ \
. Becgusqzlngreaslng numbers of undergraduate and graduaté students

‘ .
are concentrating {their studies in organlzatlonal communication, it

_ seems likely that a significant percentage do 80 iﬁfpreparation for a s ‘s

career of organizati;?al practice. It is 1mportant to examlne whether .

) conventlonal curricula in organlzatlonal communicatldn actually proyvide

Those - *

of us in éraduate study with academic careers in mind use' fheory and k

life plan of further theory or. research bui}dingq' Individuals who-_

‘expect to become organizational communlcatlon'speclallsts or practi-" '
tioners in non-academic organlzatlons require learnlng experlences wh1ch
build the kinds of problem—solv1ng skills neces3ary to function 1n ,: ot
Smith, Rlchetto and Zima (1972) point out,that ‘while ‘i‘
organizational communlcatlon research has included laboratory and fleld\\

experiments, surveys and descr1pt1ve field studies, "there has always . S

been. some-question about the degree of application df the results of |
laboratory studies,to real-life organizations, for they are typigally
) ’ » U

conducted without organizational constraints such as largeﬁs}ze,‘

~ hierarchy, technoiogy, geographical dispersion and so forth," . '

1t the-basic or introductory foundation course in organizatidnal »

; e e e

communlcatlon 1s & survey_o of current theory and research, students have .
Little opportunity to see the applled role of the speclallst practicing .
within- the organrzatlon itself. A course whlch eprveys research places . <
..the organizational communication speéiali t in the‘role of ohserﬁer'\nd . o
documenter or describer Qf phenomena in whch s/he.w1shes, 1n fact _ngt '

to intervene so as not to cOmpromise the situation belng StLdled. . S

-
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For these two reasons, the 1ntroductory survey of research course
ezl + is useful as g beg1nn1ng but is not nearly a complete preparation for a
2 h career in organlzatlonal communlcatlon practice. Sometimes, a course in
adm1n1ster1ng communlcatlon audits follows the 1ntroductory course.
Such tra1n1ng is more applled in the sense that the student may - -
actually be 1nvolved 1n the-adm1n1stratlon of an aud1t in a functlonlng
N £ * organizations’ Certafhly such a course seems appr0p11ately foundeh upon
. the survey course preceding it. -Purther, it offerslthe student the '
' . i opportunity to acthally learn to inyestigate communication in a real
/° ’ ) organization. Muchocan be learned from administering an aud1t to a real
- - cllent organlzatlon under? the close supervision of ‘an experienced
: professor. - . X . T ‘ “j
— Uslng the audit ourse as the primary training for organlzatlonal .
-practhe has its drawbacks, however. Armed with experlence‘ln”admlnls-
tering the audit, sttidents have a sophisticated instrument it their

L4 &

" disposal, but a 11m1ted repet01re of other tools or skills whlch may
\

not--glven specific problems or s1tuatlons 1n a 'real life" orgénlzatlon

--be appropriate-to the needs of the organlzatlon. "Give a small child

f

a hammer and he will soon find that everythlng needs pounding.” Yet

aud1t administration is the techn1que which the student has most

eXperlence and famll{arlty with and feels comfortable carrylng out. . -
There is danger that ‘his own uncertalnty about "what to do will
lead to audit admlnlstratlon s1mply because that is what s/he feels , .~
cemfortable with. It seems loglcal to :nfer that some form of ~
exper1ent1al learn;ng exposing the atud@nt to the amb1gu1t1es of
' organizatlonal llfe ‘and communlcatlon"ﬁhlle belng guided in problem

L, solving by the experienced professor as an adv1sor would be 'a useful

-

. course when placed sequentlally after the survey and aud1t courses.
Thus the student would learn that "real ‘life", organlzatlons exhibit

R sltuatlons which do not fall into convenlent categories nor are they

. necessarlly quickly resolvable thréugh the audit procedure.

‘. P Bub what orgaq;zatlon w1ll invite these’ students to enter'1n their =
. ',noylce stateV\ Few organizatlons (at least profit-making ones)\are .

' willlng to support such on-site tralnlng because it costs® money and

occasxonally, students make mistakes which requlre flxlng up. Further;~»

- vbuslnesses cannot be eXpected to follow the Unlversltyktype tlmellne
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whlch Imp1168 that a learnlng cycle be 10 or 12 or 19'weeks,loné and -
7. that which cam be learned must be learned in that time period. l' . gﬁ} \
. Thq.Harvard mus1ness School has applied the Case Method in .an . . ;f
;‘attempt to .reach out to such a need+in its ‘business students. As former ° T A
' Dean Towl explains, "The written_case is the first sten 1n recreating ,
for large numbers of students the experlencevof the case’ researcher 1n‘ <

methed 1nto humgn relations training and argue persua81vely on its

the field." (1969) Pigors and Pigors have 1ntegrated the case analy31s X,
. -

behalf: "Studying cases’ gears 1n with the process of achieving

>,

)
exper1ence when case method Jbegins to be bullt into our minds as a way

of 13bking at people and happenings -in ordér to learn.” (1961)
: As Murdoch et al p01nt out the .case methed can(frov1de a means

”studentilntegratlon of ' all the rules, pr1nc1ples and \theory he has

learned in all prévious courses....It-calls upon him to improv1se,

-
.

for

e ® .

K}

- -~ A .
compromise and optimize‘in realistic situatioﬂs,where_neatly developed .
pr1nc1plg§ ‘only provide guidelines.” (1976) '

" The”’ case method 1s already belng applied 'in some Grganlzatlonal

At

~ . 5 *
S

omnunication. tralnlng today.C ) T

-

.

As a doctoral student in Organizatignal Communlcatlon, I believe -

_ that case analy31s can contr1bute to the learning of a repetoire of . c

skills useful to the student who will eventually become the organiza- g
tional communication practitioper. 'T believe it is particularly :
1mportanipthat some form of experlentlal or qua31-exper1ent1al contact
with actual organlzatlonal problems take place along with tralnlng in i
aud1t1ng technlques so that students® learn that the audit is but one of
an unlimitéd array of potentlal act1v1t1es which the organlzatlonal °
communlcatlon practitioner mlght engage in’ to ‘do his or her .job.

At the same time there are some 1nstructlonal deslgn concerns from

LA

the instructor's p@rspectlve. First, is the lack of'well developed.

cases thab'focus on organizational communlcatlon. The business ,
discipline has a "llbrary of cades whlch have been prepared over time.

Organlzatlonal Communication needs to devise- its own collection of case

\J o

_studies which have Special emphasis on communication oriented issues.

Well developed, well thomght out tases tekes a great deal of time to

AN
®
Ry
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As a consequence;'it would seem that if organizational -

’ -

prepare.

communlcatlon.ls to follow the bu51ness model, it may be some time

before the - approprlate resources are’ vallable for such a course. ‘!

Even when fully developed cases are deve10ped there is some concern

about the pract1ca1 nature of dlscusslng in class what may appear to

students as n th1ng more than an extended illustration. What principles
do student§ é;Ee w1th them9 How 31m11ar is any s1tuat10h a student
might face in the1r work world to the hypothetlcal world described in
the case? Is the organlzatlonal specialist really any better prepared?
Actual practice with a cl¥ent as a professlonad in tra1n1ng near the
end of a graduate program allows the student td test his/het own
capabilities rather tﬁ!ﬁ examining the approaches of hypothetical
others. After extensive study on theoretical approaches and practlca;,‘
intérvention tools, the student should be ready tolhake entry with an
oxrganization whose organizational complexity matches ‘the students”

of skillZ

level
., If a graduate student isn't r#ady to call him/herself a

"professional”

at this point, when will they be able to? . *

»

céffainly, ‘there will"always‘be different levels of'skill and
professionaiism, however, to the extent possible the student needs to
test his/her professionalism. 4s with internship programs, organiza-
tiong have been very receptive to the idea of receiving the benefits of
a communication consultant/inetraininé without charge, in exchangesfor

providing the site for that training. . .

-

]
What are the
potential henefits of case study analysis in organisational '
commnnicagiii, and is it worth the effort?- *

The final analysis must answer this question:

.o . Y

.~
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